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ABSTRACT

This two—-part article discusses the role of the
physical environment in adult learning. In the first part, two
activities--environment introduction and visualization--are discussed
as ways to develop an awareness for improving the learning
environmert. In the second part, two planning activities--mpapping and
geometric coding--are discussed as ways to improve the learning
environment. The discussions conclude that attending to the physical
environment is a beneficial activity that can enhance learning. The
activities can be used by adult educators to evaluate the match
between learning behavior and place and to add a dimension to adult
teaching methods. (KC)
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TECHNIQUES: PAYING ATTENTION TO THE PLACE: PART J—
ACTIVITIES FOR INSTRUCTORS AND ADULT LEARNERS

Rodney D, Fulton
Moniana State University
Bozeman, Montana
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T'uis Technigles is the first of a two-part instaliment looking at the
physical environment for learning. Two activitie,, environment
introduction and visxalization, are discussed as ways fo develop an
awareness for improving the learning environmeni.

Some adult educators recognize the influence of physical attributes on
lcarning cnvironments. Adult educators have joincd psychologists and architects
lo design cffective places for adult leaming. Siill a great deal of adult learning
activity takes place in places meant for other peopic (usually children) and other
purposcs. Making the best of what one has is often the challenge for adult
cducators.

'In dealing with the arrangements of the scuing, cducators of adults should
not auemplt Lo design onc pesfect place for all leamners. Expecting individuals
differing widely in age, physical make-up, cultural backgrounds, and abilities
10 accept the same cavironment is not only counterproductive 10 learning, but
unfair. The flexibility of the room—one that can be arranged and rearranged
fairly casily—is perhaps the most desirable quality of an adult education
“classroom”. However, the need to atiend 1o the physical aspects of the learning
cavironment is oficn not undersiood or accepied by adults, Either they fecl tha
the physical environment isn't important enough to consider or that they can't
really do anything about it, so why bother? On both counts, cducators need 1o
challenge adult Jeamers to do something about the physical sciting; especially if
the Icarners” needs are not being met.

It is important 10 recognize that where learning takes place has an influence
on how and how much leaming occurs! Not only must adult educators raisc the
level of awarencss on the part of icamners, they must devclop their own awareness
and be willing 10 devoic some time 10 this effort.

Environment Introduction

Adult educators agree that introduciory activitics that set a climaic anc
important 10 building a good social setting in adult cducation. Rather than
always using activitics that have participanis talk about themsclves or introduce
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ancther, one could try an eaviroament introduction. This activity will allow
participants to explicitly state what may not be conscious perceplions, feelings
and auitudes about a place. Sharing those with others can serve as a way 10
break the ice with a group and to modify an individual perception based ca
input from others,

Begin this activity by having cach individual write throc words that best
describe the place. Then have each individual share those three words with one
or two others in the room and discuss why they chose their throe descripiors.
Ask cach group to come 10 a consensus and choose one word that best describes
the cavironment. What usually happens is that the descriplive wonds change
from individuals to group because environments are perceived differently as
individuals and groups inicract. There will be great variety in words chosen and
the explanations should cicourage some interesting conversation,

This activity can be especially uscful if the group isn "t very amensble to the
process of sharing information about themselves with others who may be
strangers and only temporarily together. Such variation in introductions may
also be appropriate for groups of peoplc who are oficn together, such as members
of the same club or students progressing through a degree progaam.

Visualization

A less group oricnied and morc time intensive activity is wisualization which
allows cach person o evaluate his or her own level of acceptance of the place.
Knowing the impact of the present place allows leamers to adapt or adopt in
ways that address many needs. Both individually and collectively, the lcamers
can decide 10 make whatever changes are possible to make the place more
conducive 10 leaming activity.

Each panicipant is encouraged 10 become as comforiable as possible. Lights
need 10 be dimmed or wmed off, if there is no dimmer switch, as some very
guiet background music is introduced. In a soothing, calm voice, the facilitator
asks participarts to closc their eyes and imagino a favorite place. Pmicmls
are urged to fook closcly at the place in their mind’s eye noticing lighting,
colors, icmperature, types of fumishings (not just fumiture), odors—the whole
place. They are told 1o imagine reading something. After a bricf pause, they are
asked 10 look again at the place iaking note of any changes. This process is
repeated using other activities that the leamers will engage in such as writing
and listening. Finally, with the lights on and the music off, participanis compare
where they arc to where they were in their minds’ eye. Idcas are then exchanged
on how 10 make the two places more alike.

The facilitator should be prepared and have a sense of humor! For many
lcamers, the ideal place will be very different from a classroom. The imagined
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awarcness, adult educators can add one more skill to their repentoire—g skill
that, if sharcd with the learner, can benefit adult leaming.
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UES: PAYING ATTENTION TO THE PLACE: PART 2—
ACTIVITIES FOR PLANNING PLACES FOR ADULT LEARNING

Rodoey D, Fulton

Montana Seate University
Bozeman, Moniana
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the physical environment for learning. Two planning aciivities,
mapping and gmm#wﬁng.m&xm“mww
the learning environment.
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or are introduced. Two practical planning activities
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Mapping

Mapping can be 8 very useful activity when considering furniture
and movement withia an area. Awaledrawinsofnwmom.and
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Even if the map does not produce crysial clear information, the sctivity
has been helpful if the participants have considered the physical environment
and become aware of concerns. Gsometric coding can direct attentic . to both
problematic as well as helpful ways leamning activities are arranged within the
allowable space.

Conclusion

Atending 10 the physical eavironment is 8 beneficial activity in and of
itself. Detractors to lcaming such as sensory overstimulation can be corrected
by more careful planning in the learning setting. The physical eavironment can
also be used to enhance leamning when the messages that are conveyed to leamers
by such attributes as furniture arrangement are supportive of the adult leamer.
Also the positive influence of a physical environment that is conducive to leaming
on the social environment can not be ignored. Adult educators paying attention
to the place can amange the physical dimensions effectively rather than just
accepting the setting as presented,

Part 1 and Part 2 of this techniques have offered adult educators ideas that
are not fool-proof prescriptions but rather qualitative possibilities. All four of
the activities (environmental introductions, visualization, mapping, and
geometric coding) can be used 1o help facilitators and leamers evaluate the
match between leaming bebavior and place. In doing so, one additiona! factor
in the equation for effective adult leaming can be consciously addressed rather
than simply accepted.
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